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In the heart of our educational community, we find ourselves deeply rooted in a 
shared passion – our love for being Marists. Here, we do more than just impart 
knowledge; we cultivate our Marist identity, involving every member of our 
community in this remarkable journey. We recognize that in the 21st century, 
we are more than just educators; we are evangelizers, spreading the values of 
compassion and faith in an ever-changing world.

Our approach to education is unique. We don’t simply teach; we evangelize 
through education and educate through evangelization. It’s a beautiful cycle 
where each act of learning becomes an opportunity for spiritual growth. We 
believe that education is the key to powering meaningful and purposeful lives. 

Quality is at the core of our mission. We are steadfastly committed to providing 
quality Marist education. It’s not just about academic excellence; it’s about nur-
turing deeply human education that considers every facet of a person’s being. 
We believe in educating the whole person, a holistic approach that ensures in-
tellectual, emotional, and spiritual growth.

In our classrooms, learning is personalized and adaptable. We develop a parti-
cipatory and collaborative education where every student’s voice is valued.  We 
engage in immersive and active teaching methods, fostering a vibrant and inte-
ractive learning environment. We implement integrative and current curricular 
models, preparing our students for the challenges of the modern world.

But education goes beyond the classroom. We extend formation with transfor-
mative competencies, instilling a passion for lifelong learning. We’ve created an 
evaluative culture that is both formative and authentic, ensuring continuous 
improvement and growth in our educational mission.
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Our commitment extends far beyond our classrooms and campuses. We are de-
fenders and promoters of a distinct world, walking hand in hand with children 
and young people in situations of poverty and on the periphery. Inclusive edu-
cation is our mantra, especially in today’s open society where we foster a culture 
of non-violence and communication which is mutually respectful.

Ethics and a culture of care are our guiding principles, with transformational 
(critical) and constructive approaches. We are deeply committed to ecological 
awareness and our planet’s sustainability. We respect rights and diversity of all, 
understanding that our children, adolescents, and young people are at the cen-
ter and are the protagonists of our mission to make Jesus Christ known and 
loved.

Solidarity is ingrained in our Marist DNA. We don’t just teach it; we live it. We 
deepen the service-learning approach, ensuring our students understand the 
power of giving back.

Our global conscience is awakened. We educate global citizens who take res-
ponsibility for the dilemmas and challenges of our societies. Interconnected 
and networked education has become our reality, and we develop digital com-
petence and citizenship in our students.
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As leaders within our mission, we recognize that education is a driving force behind 
change. We promote servant leadership, setting the example for others, and alig-
ning ourselves with contemporary tools, processes, and methods. We encourage 
a flexible and learning-centered approach to intelligence and management, foste-
ring innovation and creativity to address the ever-evolving world around us.

In the end, our journey is a testament to our unwavering commitment to edu-
cation and the values we hold dear. We are Marists, and our love for being Ma-
rists, drives us to inspire, educate, and transform lives every day.

On behalf of the Marist International Mission Commission, 
Br. Luis Carlos Gutiérrez Blanco

mailto:fms.cimm@fms.it
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Marist educational ministries offer

society an innovative and inclusive approach to education

that helps young people grow

as “good Christians and good citizens’.

This approach draws faith, culture and  life

into harmony, proposing knowledge as

a duty to service and culture as

a way of bringing people together.

Our educational ministries, open to any

family that accepts our educational approach,

encourage dialogue between  people

of different cultures and faiths.

(Constitutions, 58)
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During the Pandemic and the years following, the Marist International Mission 
Commission compiled and  published reflections on various topics. The format 
was simple and non-academic and the writing of the  topics was rotated around 
the members of the Commission. With this message, we end a systematic cycle 
of publications on specific topics that show the richness and the “many-sided” 
(Pope Francis) diversity of the Marist mission, which, we recognise, still has 
many more aspects to develop.  It is not our intention to aim at such breadth.  

On this occasion, we asked ourselves: What would be the fundamentals of 
Marist education in the 21st century? We used the methodology of apprecia-
tive enquiry (Cees Hoogendijk, et al., 2015) and together with other external 
specialists we talked about what we were doing really well, what we dreamed 
of continuing to do and what we wished to do differently. The brainstorming 
and input was extraordinary and the number of topics was wide-ranging. This 
text puts into systematic form what we discovered as possible ways forward as 
Marists during this first part of the 21st century. We hope it will inspire you 
and serve you in your personal reflection or in the training of your work- and 
mission- teams. 

IntroduCtIon
Education is an act of hope. With its potential for transformation, it offers 
children, adolescents and young people1 the chance to grow, develop and bring 
new value and meaning to their lives and to the world. In the process of learn-
ing and developing, they undertake a personal journey and, at the same time, 
influence their peers, families and local communities.  It is a virtuous cycle. 

Education is a response. It contains, in its different forms and expressions, a 
response to a real world and also to a possible world. Throughout history, in dif-
ferent social, political, cultural and religious situations, education emerges as a 
constant civilising force that responds to and transforms environments and cul-
ture itself. Education is a way of transforming the concrete problems as well as 
the great challenges and issues of our contemporary world. We Marists believe 
in this extraordinary possibility and capacity contained in our schools, colleges, 
social centres and universities.  Moreover, we add the extraordinary value of the 
Gospel to education. 

1 We make a linguistic license.
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Marist education is entering the 21st century, a century that never ceases to 
surprise us all. It began with the great promise of development and integration 
and changed radically during its first two decades. Pandemics, international 
conflicts, the new division of political blocs, the dramatic situation of millions 
of people, the radical change in lifestyles, new cultural and political currents, 
... are leaving a deep sense of crisis in the collective consciousness. This scenar-
io, mixed with conservative and progressive tensions, is shaping very different 
social, political and religious environments which challenge us all. Responses 
must be swift, yet discerning; they must be given in situations as they emerge, 
yet grounded in the important values that sustain us.  

For a global Institute like ours, this means a constant renewal of commit-
ment to people, constant compassionate action for children and young people 
(especially those who are marginalised, segregated, excluded or impoverished), 
greater flexibility and adaptability in mission to local and global contexts, rel-
evant creativity and innovation, and a shared journey with all the agents of 
mission - brothers, laity, young people, families - that includes different voca-
tional and spiritual responses.  In our Marist ministries we are committed to a 
focus which integrates the various dimensions of the human person and his or 
her development.  To do this, we need a better understanding of the emerging 
environments facing young people today, such as employment problems, edu-
cational opportunities in the labour market, diversity, tensions in cultural and 
socio-political integration, difficulties of access due to race or gender, etc. For 
this reason, we regularly update our educational projects so that they respond 
to current needs, educational trends and the emerging challenges of society and 
the world.

Sustainability of our charism compels us to put in place all the necessary 
means to ensure that Marist life, vocation, leadership and mission are always 
nurtured and forward-looking. In turbulent times such as the ones we may be 
living in, it is of utmost importance to reaffirm our mission to evangelise and 
educate, enabling present and future generations to contribute to an inclusive, 
sustainable and healthy society. 

For this reason, we offer the following guidelines and reflections that might be 
a help in renewing and adapting the practice of education and evangelisation.  
These statements highlight the need for a more flexible, adaptive education, 
oriented towards the integral development of people in the 21st century.
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WE LOVE BEING MARIST

1. We CultIvate our MarIst IdentIty by InvolvIng the 
Whole eduCatIonal CoMMunIty 
We build, care for and cultivate our Marist identity by involving the whole ed-
ucational community. Our educational style conveys simplicity and welcome. 
We create a dynamic “normality”, based on the example of life and its explic-
it message. We are attentive to updating and proposing our values to today’s 
society, reading the current contexts and giving new meaning to these values 
and fundamental pillars in the 21st century. We promote the formation of the 
whole educational community in Marist identity.

We reaffirm the central mission of Marists as Christian educators. We are known 
for this and we try to do it well. We devote our energy to ensuring that this 
continues in the present and into the future. We know that, whatever the social 
and economic contexts, education is key for all children and young people. 

We have to make sure that we keep our mission at the centre.  We strive daily to 
develop an authentic Catholic education, as Champagnat wished, with char-
acteristic values such as humility, simplicity, modesty, industriousness, fraterni-
ty, family spirit, and love of Mary. We live with these and other Marist char-
acteristics in various places: schools, social centres and universities. Through 
them we seek the ongoing renewal of the educational principle of forming 
“good Christians and virtuous citizens”, paying special attention to what this 
means today. 

In our works, the students or recipients feel part of a family, both locally and 
globally, cultivating their Marist vocation through integral formation, in the 
classroom and beyond.

2. We are evangelIsers In the 21st Century
Our faith in Jesus is central to our whole educational project. We develop a 
contemporary evangelisation, centred on the knowledge and love of Jesus and 
his Gospel (MEM, 1998), based on our Marist, Catholic tradition. We under-
stand evangelisation as the impulse to grow towards the vision of human life and 
the good of creation that God has revealed to us in Christ. We bring the person 
of Jesus Christ and the Gospel closer to the lives of young people and their fam-
ilies.  From the mission of “making Jesus Christ known and loved”, we create 
an inspiring academic and co-curricular environment (Sammon, 2006). 
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The Gospel defines us and is central to all that we do. It influences the way 
we work with young people, the way we relate to one another, the way we at-
tend to God’s presence in our lives, work, family and relationships.  Through 
the Gospel, we make known the message of the love of the God of Jesus from 
a perspective of freedom and freeing-up, of meaning and of vocation (San-
chez, 2020). We transmit this message in an updated form (Pope Francis, 2013).  
Within our spirituality, Mary occupies a special and unique place, which helps 
us to live the Gospel through her attitudes. Together with her, Marcellin shows 
us a path of discipleship that we wish to re-create in our lives. 

We strengthen educational settings of evangelisation and open our doors to 
exchange and interaction with the environment. We promote the dimension 
of transcendence in order to have a purposeful life. We encourage pastoral ini-
tiatives in various areas of the school (inside and outside the classroom). We 
promote a contemplative approach to life. We strengthen support networks 
between students, families and educators to bring about opportunities for re-
flection on the meaning of life and its purpose. 

We re-invent the processes of evangelisation and religious formation with 
modern approaches and renewed methodologies. We recognise the sensitivities 
of different generations. We accompany children and young people in their 
developmental journey in life. We contribute to primary evangelisation and the 
development of this, including in families. We are active in the development 
of the vocational dimension and in proposing vocational life choices (Sanchez, 
2020).

A Marist school or social ministry involves the family, not only the stu-
dent. Marist educational ministries accompany the educational community 
(children, educators and families) in their journey of human growth and faith, 
each in their own particular circumstances which may require intense cultural, 
interreligious and intercultural dialogue.

We offer opportunities for spiritual growth (retreats, accompaniment, coun-
selling, shared Christian life,...).  These elements are imbued with the basics of 
our Marist tradition and the social doctrine of the Church.

3. We evangelIse by eduCatIng and We eduCate by 
evangelIsIng
We are committed to a high standard of education that evangelises by 
educating and educates by evangelising. Through the various formative 
processes, we educate not only via content but also via values to create honest, 
upright, civic-minded and committed people. 
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The integration of culture, faith and life is a constant task. In the education of 
children and young people we instil the Good News of the Gospel explicitly 
and implicitly in all subjects and through the cross-cutting values of the curric-
ulum. From the point of view of Christian anthropology, we invite them to live 
a full life in every sense of the word and offer support to grow as persons and 
as believers. 

The opportunities for explicit evangelisation (catechesis and sacramental life, 
liturgical life, prayers and celebrations, groups for developing Christian spir-
ituality, vocations ministry, etc.) offer us appropriate spaces, which we tend 
with care and to which we dedicate adequate effort and passion.  We evangelise 
through various means and forms. All means help us to induct into a spiritu-
ality that is appropriate for today’s world; a spirituality that unites rather than 
divides.  

Where conditions do not allow for direct evangelisation, we offer the witness 
of a life enlightened by our faith and the coherence and openness of our being.

4. We help to develop MeanIngful and purposeful lIves 
The culture of love, freedom and compassion, based on God’s own love for 
us, enables each person to develop inner autonomy (learning to love oneself ), 
self-discipline and self-direction. In this way he or she can also love God and 
others. The individual learns to respect the rights, freedom and intrinsic value 
of all others. The moral principles that derive from these values support right 
reason and are applied in everyday life. 

Transcendence, for a meaningful life, helps children and young people find 
the purpose of their life beyond immediate, material issues (Frankl, 1991). We 
want them to be able to “enlarge upon” their lives for the greater good, from a 
spiritual and caring vision, and to avoid a short-term view. For those who wish 
to do so, we offer a vocational plan that can help them make a life-commitment 
(Sanchez, 2020). 

Our works promote autonomy for a full life (emancipatory education). This 
leads us to: 1)  proceed with methods and processes that develop autonomy; 
2) facilitate periods of listening and discussion about life, decisions and the 
future; 3) participate in different situational contexts to become aware of the 
world around us; and 4) work with families so that together we can create a 
generation that is capable of making decisions and taking responsibility for 
their actions.
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WE HAVE HIGH STANDARDS IN OUR MINISTRIES

5. We are CoMMItted to MarIst eduCatIon of a hIgh 
standard 
A good Marist education is a broad concept and it is central to serving our tar-
get-groups, their families and communities well. Through it, we offer a set of 
experiences and opportunities to acquire knowledge, skills, abilities, attitudes, 
values (in general, skills) in an effective and meaningful way (Berger, T. and 
Frey, B., 2015). To this end, we encourage effective learning in our schools 
so that sound knowledge, and critical and problem-solving skills are acquired. 
Regardless of socio-economic, gender, race or other characteristics, we promote 
equity, fair and appropriate treatment (Feijoó, 2002). We make learning an 
integral and holistic process, where academic knowledge, emotional well-be-
ing, social skills, mental health, values and spirituality are effectively integrated. 
We seek to make educational processes relevant and pertinent to the specific 
needs and contexts of our learners and our societies and cultures, with an eye to 
their application in everyday life and their future. We develop appropriate and 
authentic evaluative practices from a perspective of continuous improvement. 
We place adequate, available resources, within our means, at the service of our 
mission (materials, facilities, training, personnel, physical spaces...). We under-
stand that a good education implies innovation and adaptability to social, tech-
nological, cultural, religious and economic changes which require us to incor-
porate innovative methods. We are attentive to the new needs, sensitivities and 
opportunities of today’s world in order to help our children and young people 
be well prepared to live in the world that is and will be theirs. A good education 
cannot take place without the involvement of the community working together 
and this helps to involve everyone in the development and improvement of our 
works. In mission areas where the limitations and shortages are at their greatest, 
our  high standard of education is a response to the serious problems faced by 
children and young people in precarious conditions and has a particularly rele-
vant moral meaning. 

We work for a high standard of education as a right for all children and young 
people. Through relevant and meaningful programmes: academic, athletic, pas-
toral, artistic, solidarity... we try to educate for life, for a good life.  We update 
our educational processes based on current national and international stan-
dards, which help us to have relevant, effective and deeply human and mean-
ingful learning-outcomes. We regularly update our educational project so that 
it responds to the needs, educational trends and emerging challenges of society 
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and the world. We are mindful of the principle of “educating today” for the 
“children and young people of today”, without losing sight of the tomorrow 
they will inhabit. We favour spaces and times for the collective construction of 
contextualised practices, with the active commitment of the entire educational 
community.

We understand that an authentic Marist education of a high standard is built 
on an authentic quality of evangelisation, supported by the best possible pasto-
ral approach. 

6. We opt for a deeply huMane eduCatIon
We educate with a deep sense of forming a human being. Like Pope Francis, 
we believe that to educate is not to “fill one’s head with ideas” since that builds 
“automatons”, but to walk together with people in a “tension between risk and 
security”, in an educational practice that “looks beyond” (Pope Francis, 2022). 
We help develop life skills alongside academic knowledge and open the door 
for young people to explore their spirituality. We also foster social-emotional 
skills such as: a) Self-awareness to understand one’s strengths and limitations; b) 
Self-management to develop skills in managing one’s emotions, decisions and 
actions; c) Social awareness to be conscious of the world and to serve others, 
d) Relationship- and solidarity- skills to recognise that we are all brothers and 
sisters, e) Responsible decision-making based on Gospel values. With all this, 
we place our lives and resources, as Marists, at the service of an education that 
examines the centre and the horizons of people so that they can realise their 
own life-project in the world. We educate with the conviction of the inherent 
value of each human life. We educate to transform and to serve. 

7. We eduCate the Whole person
We offer, from our charism, a holistic, inclusive and integral (comprehensive) 
educational model that is socially, religiously and culturally relevant, as well as 
realistic and practical, in order to develop people with a life-project at the ser-
vice of society and the Church. We do this within the conditions that the con-
text and the environment of the Marist mission allow.  We educate the whole 
person, in his or her different dimensions, such as spiritual, social, academic, 
cultural, artistic, sporting, and solidarity (Nussbaum, 1997). 

From a holistic vision, we succeed in integrating heart, mind, conscience and 
spirituality as constitutive parts of the person (Zubiri, 2004; Hendricks, 2017; 
Pope Francis, 2022). From a competency-based approach, we seek to make 
the learning experience a progressive process, one that awakens curiosity and 
challenge, that helps imagination and entrepreneurship. Our curricula, adapted 
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to our situations and Marist identity, have cross-cutting themes, which include 
dimensions such as health, spirituality, solidarity, ecology, ...  We recognise 
that the education of children and young people should integrate their overall 
well-being and development, addressing cognitive, social and emotional needs. 
To make this possible, we seek academic excellence, character education, health 
and wellness, social-emotional learning, cultural awareness, diversity, integra-
tion of the arts, creativity and co-curricular activities, engagement and relation-
ship with the local community, positive relationships between educators and 
students, individualised learning and authentic assessment. 

8. We CoMMIt to MakIng learnIng personal and 
adaptable
We recognise that students have different needs, learning styles and rates of 
development. Within our means, we seek to adapt to meet these differences 
by making learning personal and providing specific support where necessary. 
This may include individual diagnosis, personalised pacing, formative assess-
ment and flexible planning. When students can develop some level of autono-
my, it enables them be commited to their learning and have a sense of control. 

9. developIng partICIpatory and CollaboratIve 
eduCatIon
We promote participatory methodologies that encourage the involvement of 
all members of the educational community (students, families, educators, man-
agers, professionals...). This allows us to develop greater collaboration, greater 
commitment and an exercise in social transformation.  

We generate processes of analysis, listening and dialogue for decision-mak-
ing, enriching mutual knowledge and interaction, being empathetic, and rec-
ognising, caring for and building along with the other. We recognise the voice 
and right of children to participate in their own educational processes (cfr. Doc-
ument “Stand up, speak out and participate”, 2023). 

10. an IMMersIve and aCtIve pedagogy
We provide students with a learning process that allows them to actively ex-
perience and apply content and skills. Engagement, motivation and discovery 
are the dynamics of this teaching-learning model.   We help our students to 
develop and experience an immersive and active methodology that seeks: ac-
tive participation, experiential and collaborative learning, the use of technol-
ogy and diverse multimedia resources, problem-solving and decision-making, 
the connection of learning with real life, the development of autonomy and 
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self-direction, and progressive and authentic evaluation.  We implement active 
methodologies to develop critical thinking, problem solving and achieve trans-
disciplinary and meaningful learning.

11. We IMpleMent InClusIve and up-to-date CurrICular 
Models
Curriculum models allow us to integrate various components of the teaching 
and learning process from particular approaches. Although they are very var-
ied, we can use several of them in our processes, such as: the constructivist and 
socio-cognitive model (Román and Díez, 2008), the competency-based curric-
ulum model, project-based learning, problem-based learning, the personalised 
curriculum, the STEM model (Science, Technology, Engineering and Mathe-
matics), the STEAM model (STEM+A=Arts), the socio-participatory and val-
ues model (CMU, acc. 2023), among others.  These models also incorporate 
components arising from psychological or brain research, such as, for example, 
the multiple intelligences model (Gardner, 2008), which includes emotional 
intelligence (Goleman, 1999), or models based on advances in neuroscience 
(Mora, 2013). 

According to the needs of the students, the educational community, the objec-
tives and purposes of our works, the educational legislation of the countries and 
the trends in education, we can use one or several integrated models (Perkins, 
1995; Ramírez, 2020). In any of them, as Marists we incorporate the values of 
our identity and of the Gospel, as well as core themes and concepts proper to 
our tradition: Catholic identity, the social doctrine of the Church and other 
relevant sources.

We incorporate the key competences and skills for the 21st century. Significant 
elements include: critical thinking; problem solving; effective communication; 
collaboration; interpersonal skills (positive relationships, empathy, working 
ethically and respectfully with others)¸ digital and media literacy; self-direct-
ed learning; adaptability and flexibility; creativity and innovation; global and 
intercultural awareness and citizenship; financial skills; ethical thinking; emo-
tional resilience; systems thinking; entrepreneurship and positive action; service 
learning; emotional intelligence; leadership skills; spirituality and a contempla-
tive approach to life.

12. We broaden eduCatIon WIth transforMatIve skIlls 
Beyond the usual competencies (e.g. linguistic communication, mathematics - 
science - technology, digital competence, “learning to learn”, social and civic, per-
sonal autonomy and initiative, cultural awareness and expressions, religious-spir-
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itual), we offer alternatives and additional skills that enhance the options for 
our students.  

Students acquire three transformative skills (cf. OECD, 2018; Bentley, 2017; 
Grayling, 2017, Steinberg, 2017): creating new value, reconciling tensions and 
dilemmas, and taking responsibility. We understand this as: 

- When students create new value, they ask questions, collaborate with others and 
try to think “outside the box” to find innovative solutions. This combines a sense of 
purpose with critical thinking and creativity.
- In an interdependent world, students must be able to balance conflicting or seem-
ingly incompatible logics and demands, and be comfortable with complexity and 
ambiguity. This requires empathy and respect.
- Students who have the ability to take responsibility for their actions have a strong 
moral compass that enables them to reflect, work with others and respect the planet 
(OECD, 2018, p. 1).

13. We enCourage lIfelong learnIng
In our work, we promote “lifelong learning”. Beyond formal periods of ed-
ucation, we foster a vision among ourselves and our students that learning is 
a constant process. New skills, knowledge and experiences can be acquired at 
every moment of life. In a world of constant change, it is particularly relevant 
for everyone to keep up to date and to be able to live by actively participating 
in the contemporary world. This means seizing opportunities, having a mindset 
of continuous improvement and growth. Although it is particularly relevant in 
the adult world, it is a skill that is taught from an early age. 

14. We Create a Culture WhICh offers forMatIve and 
authentIC values
We incorporate different types of learning-assessment (knowledge, attitudes, 
skills, competencies...). We make use of formative and comprehensive as-
sessment methods that include the richness of our different educational and 
skills-building approaches. Through formative assessment, we provide constant 
and progressive feedback during learning. With authentic assessment, we focus 
on measuring understanding and the application of skills and knowledge in 
authentic, real-world contexts. 

By creating a culture of evaluation in our schools, we help to ensure that all of 
us - target groups, students, educators and managers - are in a constant process 
of feedback and improvement. 
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WE DEFEND AND PROMOTE A DIFFERENT WORLD

15. We aCCoMpany ChIldren and young people lIvIng In 
poverty and on the perIpherIes 
Because of our compassion and mission, we educate children and young 
people who are in situations of vulnerability and marginalisation, ex-
clusion or on existential or geographical peripheries (Marist Brothers, 
XXII General Chapter). Our preference for the least favoured impels us 
to offer, as far as we possibly can, initiatives of support and direct help, 
special programmes, social centres and schools particularly oriented to 
seeking the best for those with fewer opportunities who are on the mar-
gins of society. We make an effort to adapt our educational projects and 
offer options and conditions which help to overcome social disadvantages 
and make it possible to eliminate the cycles of poverty, violence and social 
segregation.  

We are committed to the support, care and development of children and young 
people in situations of greater personal, social and economic vulnerability.  
We offer support and long-term programmes for students in vulnerable situa-
tions, and continue an active policy of incorporating new students by offering 
something new. We promote individual programmes that meet the particular 
needs of our students. 

As communities, educational leaders and teachers, we also take on our share of 
generosity to support those who are in debilitating conditions. We accompany 
people in their situations of need, fragility or segregation, with a pastoral and 
compassionate outlook. We promote times and spaces that facilitate a meaning-
ful encounter and we open up formal and informal experiences for this. We give 
witness to our call by being present in the social peripheries. We look beyond 
our social circle and open up our minds.  We promote good practices aimed 
at reflecting on how to respond to geographical and/or existential peripheries 
(segregation, immigration, cultural minorities, mental health problems, various 
disabilities, ...).

Social ministries allow access to spaces, experiences and educational pro-
cesses of a high standard, with Marist values. Care in the training of edu-
cators, attention to the real-life situations of recipients and their surrounding 
communities, care for the infrastructure, ... are important elements in our de-
sire to serve all those who live on existential or geographical peripheries. The 
presence and actions of our international missionary communities help us ex-
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perience real frontiers. In them, we take care that experience of community and 
mission remain relevant internally and externally. 

We promote justice in education, bringing the permanent right to education 
to existential peripheries, emphasising liberation and transformation.  This im-
plies setting up opportunities to address the inter- and the multi-: interdisci-
plinary, intercultural, multifaceted and multi-vocal. Democratising knowledge 
because of solidarity with other human beings makes for equality.

16. InClusIve eduCatIon for an open soCIety, 
partICularly on the perIpherIes
We believe in an inclusive education, regardless of race, culture, religion or 
sexual identity, as an expression of an active “culture of encounter”. We rec-
ognise and value the enriching aspect of the diversity of our students and our 
communities. We provide education that promotes gender equality and, in line 
with the Global Compact for Education, improves the educational conditions 
and leadership of girls and other disadvantaged groups. We promote the role 
of our ministries as active agents in the prevention of all forms of violence 
and discrimination. Openness and a sense of the dignity of all people allows 
us to offer the gospel which permeates all our actions. We foster participatory 
environments in our ministries’ activities. We integrate collaborative learning. 
Where necessary, we remove physical, social and cultural barriers. 

17. We proMote non-vIolent Culture and CoMMunICatIon 
The culture and techniques of non-violent communication in everyday life in 
education are useful skills both in and out of school.  Discussion brings different 
points of view and helps in the understanding of existing, important differenc-
es. By means of non-violent communication, we improve dialogue, empathy 
and mutual understanding, and seek to solve problems through constructive 
conversation. In this way we develop mediation, negotiation, attentive and con-
structive listening and mutual understanding (Cf. Rosenberg, M. B. (2015). 
Nonviolent Communication: A Language of Life. PuddleDancer Press).

18. We offer transforMatIve, ConstruCtIve and 
CrItICal envIronMents
We offer our students and our target groups constructive and critical environ-
ments that enable them to grow as individuals, to develop their commit-
ment and solidarity, and to come to terms with their faith. We are socially 
responsible and help them to take responsibility for the world around them, for 
ecology, for other people, and particularly for the poor and marginalised. We 
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help them develop social responsibility in their own lives and in their life-proj-
ect. We create structures that encourage our children and young people to serve. 
We facilitate solidarity programmes that help direct contact with situations of 
vulnerability. Through these programmes and experiences (mission trips, work 
camps, volunteering, community social service...) we strengthen the value of 
global citizenship. We are sensitive to, and promoters of, the “inter” and the 
“eco”, in response to our contemporary era. We promote critical awareness, in-
depth analysis of reality and a transformative outlook for the benefit of the indi-
vidual and his or her society. We start from the conviction that “another world 
is possible” and we hold firm to the value and virtue of hope: to be educated 
and trained to be part of a better reality. 

We are particularly interested in cultivating a critical and transformative spirit, 
which results in a commitment to those most in need and to social transformation.

19. We are proMoters of ethICs and a Culture of Care 
Care is a central value in education. From it, educational processes that are 
life-forming and favour integral and sustainable social development are imple-
mented. 

Marist ministries are spaces for the care and respect of life and creation, based 
on an integral ecology and on the sustainability of life on the planet. To this 
end, we promote awareness of social justice. Furthermore, we are committed 
to education for solidarity, peace, ecology, mental health and a full spiritual 
life. We encourage the care of one’s own body in terms of physical, mental and 
emotional health. 

20. We are CoMMItted to planetary sustaInabIlIty and 
eCologICal aWareness
Integral ecology represents a new form of social and planetary justice, which 
is at the heart of a pastoral ministry of “care” and a “culture of encounter”. Our 
works are committed to educational processes and actions that allow an integral 
and sustainable development, and a clear awareness of the care of the planet and 
of creation. 

We are all guardians of our common home. We design projects to make this 
world more humane, imbued with love, generating a peaceful, supportive and 
fraternal humanity. We advocate processes that support permacultural aware-
ness and experiences in both individuals and society.  We establish action plans 
to accompany the “Laudato Si” (and similar) initiatives (Pope Francis, 2015), 
and to concretise them in specific projects in each ministry, with the involve-
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ment of students and their families. We develop skills and a caring mentality 
with technical and humanistic foundations. 

21. We respeCt rIghts and dIversIty
We consider children and young people as active subjects of rights. We work 
to ensure that they are aware of these rights. Respecting the dignity of each per-
son, we value and respect the diversity of our societies.  Diversity is a richness 
for educational experience and for society. We encourage this diversity in order 
to strengthen the social fabric; to promote the construction of a society that 
respects the rights of each person; to promote dialogue and consensus.  One 
desired consequence is the creation of safe and respectful environments where 
there is no room for exclusion, discrimination and harassment.

Marist educational ministries have training programmes for education in in-
clusion and for peace from a human rights approach which favours positive, 
safe and healthy spaces within the work, in collaboration with families and 
with an external social impact.

We create a culture of child protection and promotion of children’s rights. We 
strengthen protection policies, protocols and processes at all levels of educa-
tion.  

Our works are committed to the support, care and development of children 
and young people in situations of greater personal, social and economic 
vulnerability.

22. We foCus on our ChIldren, adolesCents and young 
people as protagonIsts
In our ministries, the student or recipient is the centre of the teaching/learning 
process. He/she is the active protagonist of this process (cf. Institute of the 
Marist Brothers, Stand Up, Speak Out and Participate, 2023). 

In order to encourage their protagonism, we implement constant training and 
self-evaluation of the conditions for coexistence, safety and family spirit in our 
ministries.  We make our teaching and learning environments student-friend-
ly. This pastoral care of students is a specific quality of our schools, based on 
Marcellin’s convictions.

Putting the lives of our students at the centre of our mission is sacred ground 
for us. With them, we seek to build close, family-like, inclusive educational 
communities. 
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23. solIdarIty Is In our MarIst dna
Solidarity is in our educational DNA. In 21st century education, we translate 
solidarity in many different ways, in concrete action and real educational trans-
formation.  Through it, we seek to develop social awareness, civic responsibility 
and solidarity initiatives in favour of others, especially the poor and marginal-
ised. These initiatives foster the development of the values of justice, equality, 
equity, tolerance and respect (López, 2004). In addition, they offer a valuable 
spiritual experience when lived out in faith and the Gospel. 

Solidarity is the new name for peace and we Marists are personally and institu-
tionally committed to promoting it. 

24. We deepen the servICe-learnIng approaCh 
Service-learning is part of many of our educational communities as a way of 
integrating academic learning with service to local communities. Students 
focus on needs in concrete situations for which they seek a solution through 
the knowledge they have acquired.  This develops their personal skills and 
attitudes. Social awareness, civic participation and commitment to the lo-
cal environment are increased. Through this learning, participants develop 
integration of the curriculum, relevance and authenticity of content, collab-
oration with the community, active participation, learning and putting into 
practice skills and competencies (critical thinking, problem solving, effective 
communication and teamwork), civic responsibility and critical thinking to 
which the social environment contributes (cfr. Holland, B. A., & Gelmon, S. 
B. , (2015).

WE HAVE A GLOBAL CONSCIOUSNESS

25. We eduCate global CItIzens Who take responsIbIlIty 
for the probleMs and Challenges of our soCIetIes 
Interculturality is fundamental to our reality as Marists of Champagnat in the 
world, with all the nuances and facets that allow us to be a global charismatic 
family. 

We believe that our education must be global and “inter”.  This “inter” 
dimension enables us to develop a responsible global awareness and to 



24

foster a culture of encounter. Through this “inter” perspective, we pro-
mote a culture of peace and non-violence, solidarity, global citizenship 
and appreciation of cultural diversity. To make this “inter” effective, we 
are attentive to the needs that arise in our environment and beyond, 
and we try to respond to them by collaborating with other people or or-
ganisations. 

Our ministries are committed to the development of global citizens. We pro-
vide opportunities to interact with people from diverse cultures (e.g. student-ex-
change programmes, benchmarking activities, online classes and forums with 
peers from different countries or environments, internationalisation, etc.). This 
provides a better understanding of the different situations and polarities in our 
world today.  In this way, values, skills and competencies are developed, such 
as: global awareness, respect for diversity, global civic responsibility, global sol-
idarity, commitment to the just causes of humanity. It also helps us to educate 
from a model of open education and to develop communication skills and the 
learning of other languages. 

26. InterConneCted and netWorked eduCatIon
Marist works are committed to networking and collaboration. We de-
velop networking that allows us to pool efforts and resources around the 
world. This helps us to reach more people. By strengthening the “global” or 
“worldwide” awareness of our educational approach, we weave networks of 
collaboration, exchange and learning. We share what strengthens us, and, 
in particular, we support those more limited mission areas. Networking pre-
vents us from falling into isolation and lack of creativity. It gives us greater 
significance and relevance in contributing to solutions in this world. We 
grow in social impact. It gives us opportunities to learn from each other how 
to make our educational mission contemporary. Therefore, it is important 
that we grow as a network, that we take advantage of our combined energy 
and strengths, and that we generate times and spaces for sharing. This will 
help us to open our frontiers to respond to the great calls of the Institute, 
the Church and the world. 

Among the possibilities, we include inter-centre projects.  We share success-
ful projects and carry out joint initiatives. We include the Institute’s Networks 
(Champagnat Global, Solidarity, Volunteering, Universities, Publishers, ...) in 
our normal ways of working. We get involved in global discussion groups or in 
global Marist initiatives. 

As educators we want to continue learning. Therefore we commit to network-
ing among ourselves and with other organisations. We build and witness to 
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the Kingdom by welcoming and strengthening intercultural dialogue and ex-
change. We identify with the principles, vision and values of the Global Ed-
ucation Pact proposed by Pope Francis. We collaborate with local, national 
and international institutions (civil or religious) to promote the fundamentals 
of Marist mission in the 21st century. We foster our mission networks and in-
ter-congregational and other partnerships. 

27. developIng dIgItal CoMpetenCe and CItIzenshIp
Technologies and artificial intelligence offer extraordinary opportunities 
for education and we use them with openness and responsibility (Laukon-
nen, Biddel and Gallagher, 2018). We include digital citizenship as one of our 
cross-cutting themes. We promote digital and media literacy as well as digital 
awareness (Artopoulos, 2011). We offer courses and practical sessions on the 
use of technologies. We are open to technological innovation and know how to 
incorporate it into the educational and social environments in which we find 
ourselves. We use criteria of responsibility and ethics for using it and we give 
the best possible assistance in the use of these technologies. We pay attention 
to digital security (exposure, cybercrime, ...) and data protection (privacy). 
We inform minors and protect them from all risk. Literacy and technological 
competence are part of our educational programmes. Technological inclusion is 
part of our solidarity initiative. 

WE TAKE ON LEADERSHIP

28. We are leaders In MIssIon
We nurture and strengthen Marist leadership, qualified for mission. We in-
vite all leaders to be deeply formed in Marist identity and in their areas of 
competence. We encourage them to be innovative. We expect them to work as 
a team and collegially. We help them with ongoing training that enables them 
to respond there and then to the demands and needs of our local and national 
environments. We support their continuous development so that they are well 
trained and informed, feel at ease and confident in their role (Rodríguez, Or-
dóñez and López, 2020). 
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29. traInIng Is a key dynaMIC In eduCatIonal Change
We make a clear option for the formation of all Marists in their various 
roles and activities. Formation enables us to be authentic educators and, also, 
to discover our vocation as apostles in our works: Marist people with identity, 
self-understanding and a sense of community. This marks who we are socially, 
professionally, apostolically, spiritually and ecclesially. 

Training (professional and vocational development) is intentional, struc-
tured, continuous and strategic. We incorporate the management of knowl-
edge and we foster practices that support continuous lifelong learning. Through 
thoughtful programmes and initiatives, we update and improve our service in 
mission.  We help people to find their path of personal fulfilment and to wit-
ness to a fulfilling professional and personal life. We offer accompaniment to 
people involved in educational ministries with comprehensive and holistic pro-
grammes. Through plans and structures, with specific objectives and at different 
stages, we create a strategic scenario that supports our mission and the leader-
ship within it (Fullan, 2011). 

We support initiatives and policies for formation, training, updating and 
professional and spiritual improvement, in various areas and interests, so that 
everyone is qualified and feels committed to their mission. The professional and 
vocational commitment of all of us enables us to develop effective educational 
processes and maintain the best expectations.  We recognise that formation/
training is a key dynamic and an investment in the future for the vitality of 
Marist life and mission.

We organise and manage as learning organisations (Senge, 1990/2006, 2015), 
with people at the centre. 

30. We develop servant leadershIp
From whatever work, position or mission, we develop servant leadership, 
following the example of Jesus, Mary, Marcellin and so many other Marists 
throughout history. 

This fundamental way of leadership is both a philosophy and a spirituality.  It 
integrates skills, abilities and competencies focused on serving, empowering 
and guiding others in the service of the goals and visions of our institutions 
and works, and beyond. It develops specific qualities and competencies (empa-
thy and compassion, collaboration, self-awareness, humility, shared vision, people 
development, honest and open communication, inclusion and diversity, ethical and 
just decisions, leading by example, continuous learning, transcendence, patience and 
persistence, and, in all things, service) (cf. Institute of the Marist Brothers, Marist 
Voices, 2022). 
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This vision of leadership transforms our outlook, our lives and our organisa-
tional and institutional approach.  It is effective. It drives profound change in 
people’s well-being. It builds trust and collaboration.  It places the fundamental 
priority on service to others, particularly those who need help most. It is rooted 
in our Christian spiritual tradition (Jesus, the servant) and in the example of 
Mary and Marcellin. 

WE ORGANISE OURSELVES WITH UP-TO-DATE TOOLS, 
PROCESSES AND METHODS

31. We develop IntellIgenCe and ManageMent that 
learns In a ChangIng World
We are vigilant that our policies and practices, as well as structures of man-
agement and governance, are aligned and properly evaluated. These structures 
and strategies promote genuine co-responsibility and a living communion. We 
prudently distinguish levels of management from levels of governance. 

Our models of management and governance of Marist schools reflect a hu-
man rights-based approach to management, where respect, transparency and 
the participation of all are a reflection of what we seek to teach and live by. We 
use resources, processes and internal culture to facilitate up-to-date manage-
ment. 

We create a culture of learning. We value the acquisition of new competencies 
to be better prepared for the mission in a changing world.  We provide and 
seek out opportunities for lifelong learning. We create learning communities to 
share knowledge and experience; and, if we can, we network. 

We value leadership that promotes learning, training and continuous develop-
ment.  

We develop a culture of constant improvement. We review our processes. We 
praise innovation and creativity. We objectively evaluate the development of 
our initiatives, projects, programmes and institutions. 
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32. We enCourage InnovatIon and CreatIvIty
Innovation, boldness and creativity are and must be constant values and 
dynamics in our mission in this 21st century. Like Saint Marcellin, a 
man of vision and action, we work in harmony in the search for and ap-
plication of the best methods, forms and processes in our mission. We 
move forward in continual renewal and updating. We do this from a deeply 
human and spiritual, reflective and transcendent base. Through processes 
of enquiry, research, training and updating we are in line with social, cul-
tural, educational, religious and ecclesial advances.  The Secretariats of the 
Institute, the Regional and Provincial Teams, as well as different initiatives 
of formation, updating, analysis and shared experiences are a sign of this 
institutional option. 

We educate in today’s world without losing sight of the world we will inhabit 
tomorrow. We update our educational proposals in the light of new paradigms 
and we are continuously improving our formal and socio-community educa-
tional practices (Severin, 2017). We offer our students the necessary skills and 
competencies to deal with today’s world.  

We are enterprising, we act with courage and responsibility, attentive 
to the context into which we are  placed and we discern the decisions we 
make in favour of our mission. We explore in new ways the possibilities 
that the world presents us in order to contribute to the promotion of life. 
Aware of the different political and economic agendas, we have a critical 
and reflective sense to turn our education into a contemporary and inno-
vative space and, above all, into an “art” rather than a “technique”.  We 
make our schools a reference point for innovation. They prepare people 
for the future, giving birth to pathways that respond to the demands of 
society and the Church. 

We promote research and innovation from our universities and formal and 
informal study centres. Through forums, conferences, training and refresher 
courses, we keep abreast of social, educational and religious trends. Perma-
nent and committed study helps us to generate useful lines of action and ways 
of life. 

We are committed to active adaptability to respond to emerging best prac-
tices and contemporary situations in all aspects of the mission. We are in a 
continuous process of exploration, experimentation and discovery. 

In all things, we know that our contribution is a humble participation in the great 
mission, which is God’s mission in the world. With a trusting heart, we place in the 
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Lord’s hands and in Mary’s protection, our Marist journey of life and mission in this 
21st century.

On behalf of the Marist International Mission Commission, 

Br. Luis Carlos Gutiérrez Blanco



30

bIblIography 

Artopoulos, A. (2011). The society of the four screens. A Latin American view. Fun-
dación Telefónica, notebook 34. Ariel.

Bentley, T. (2017), “Brief comments on ‘Creating new value’ and ‘Taking responsi-
bility’” section of Education 2030 - Conceptual Framework for Learning: Back-
ground papers,OECD 

Berger, T. and Frey, B. (2015), Shocks and Changes Ahead: Challenges for the 
Global Workforce and Skills Development, OECD, http://www.oecd.org/ed-
ucation/2030-project/about/documents/Future-Shocks-and-Shifts-Challeng-
es-for-the-Global-Workforceand-Habilidades-Desarrollo.pdf.

Carnegie Melon University CMU. (acc. 2023). What are best practices for designing 
group projects? https://www.cmu.edu/teaching/designteach/design/instruction-
alstrategies/groupprojects/design.html 

Feijoó, María del Carmen (2002). Equidad social y educación en los años ‘90. Bue-
nos Aires: IIPE-UNESCO/Buenos Aires.

Frankl, V. (1991). Man’s search for meaning. Herder 

Frères Maristes, (1853). Le Guide des Écoles. Librerie Perisse Frères. Freire, P. (2010). 
Letters to those who pretend to teach. Siglo XXI.

Fullan, M. (2011). The Change Leader. Learning to do what matters most. San Fran-
cisco. Jossey-Bass.

Gardner, H. (2008). The five intelligences of the future. Paidós.

Goleman, D. (1999). La inteligencia emocional. Javier Vergara.

Grayling, A. (2017), “Creating New Value” section of Future and Education and 
Skills 2030: Reflections on Transformative Skills 2030, OECD, https://www.
oecd.org/education/2030-project/contact/EDU-EDPC(2017)16-ANN5.pdf.

Hendricks, H. G. (2017). https://apartirdeunafrase.wordpress.com/2017/02/09/
la-ensenanza-que-deja-huella-no-es-la-que-hace-de-cabeza-a-cabeza-sino-de-
corazon-a-corazon-frase-de-howard-g-hendricks-1924-2013-distinguido-profe-
sor-y-presidente-del-centro-para-el-lider/

Holland, B. A., & Gelmon, S. B. (Eds.). 2015. The Handbook of Academic Ser-
vice-Learning and Civic Engagement. Wiley. 

Institute of the Marist Brothers (1998). Marist educational mission. A project for 
today. Marist General House. Rome

https://apartirdeunafrase.wordpress.com/2017/02/09/la-ensenanza-que-deja-huella-no-es-la-que-hace-de-cabeza-a-cabeza-sino-de-corazon-a-corazon-frase-de-howard-g-hendricks-1924-2013-distinguido-profesor-y-presidente-del-centro-para-el-lider/
https://apartirdeunafrase.wordpress.com/2017/02/09/la-ensenanza-que-deja-huella-no-es-la-que-hace-de-cabeza-a-cabeza-sino-de-corazon-a-corazon-frase-de-howard-g-hendricks-1924-2013-distinguido-profesor-y-presidente-del-centro-para-el-lider/
https://apartirdeunafrase.wordpress.com/2017/02/09/la-ensenanza-que-deja-huella-no-es-la-que-hace-de-cabeza-a-cabeza-sino-de-corazon-a-corazon-frase-de-howard-g-hendricks-1924-2013-distinguido-profesor-y-presidente-del-centro-para-el-lider/
https://apartirdeunafrase.wordpress.com/2017/02/09/la-ensenanza-que-deja-huella-no-es-la-que-hace-de-cabeza-a-cabeza-sino-de-corazon-a-corazon-frase-de-howard-g-hendricks-1924-2013-distinguido-profesor-y-presidente-del-centro-para-el-lider/


31

Institute of the Marist Brothers (2022). Marist Voices: Essays on Servant and Pro-
phetic Leadership. Marist General House. Rome. 

Institute of the Marist Brothers (2023). Stand Up, Speak Out and Participate. Marist 
General House.

Laukonnen, R., H. Biddel and R. Gallagher (2018), Preparing humanity for change 
and artificial intelligence: learning to learn as a safeguard against volatility, uncer-
tainty, complexity and ambiguity, OECD,

López, Néstor (2004). “Equality in access to knowledge: the political dimension of an 
educational project”. Paper presented at the International Seminar “Desigualdad, 
fragmentación social y educación”, IIEP-UNESCO/Buenos Aires, November.

Mora, F. (2013). Neuroeducation. Solo se aprende aquello que se ama. Alianza. Mo-
rin, E. (1999). The seven skills needed for the education of the future. UNESCO

Nussbaum, M. (1997). Cultivating humanity: a classic defense of reform in liberal-
ism. Education, Harvard University Press.

OECD (2018), The Future of Education and Skills: Education 2030. Position pa-
per, https://www.oecd.org/education/2030/E2030%20Position%20Paper%20
(05.04.2018).pdf 

OECD. http://www.oecd.org/education/2030/Preparing-humanityfor-cambio-e-in-
teligencia-artificial.pdf 

OECD. http://www.oecd.org/education/2030-project/about/documents/E2030-MAR-
CO-CONCEPTUAL-COMPETENCIAS-CLAVES-PARA-2030.pdf

Rychen, D. (2016), Education 2030 Conceptual Framework: Key Competencies for 
2030 (DeSeCo 2.0), OECD, http://www.oecd.org/education/2030-proyecto/
contacto/Conceptual_learning_framework_Conceptual_papers.pdf 

Pope Francis (2022). Message to the General Conference of the Marist Brothers. Rome. 

Pope Francis (2013). Apostolic Exhortation Evangelii Gaudium. Vatican.

Pope Francis (2015). Encyclical Laudato Sí. Vatican.

Perkins, David (1995). The intelligent school. From the training of memory to the 
education of the mind. Barcelona: Gedisa.

Ramírez, L. N. (2020). Trends in educational innovation in social contexts. Literature 
mapping analysis. Education Journal, 44(1), 1-27. https://doi.org/10.15517/
revedu.v44i1.33222

Rodríguez-Gallego, M. R., Ordóñez, R., and López-Martínez, A. (2020). School 
leadership: Pedagogical leadership and school improvement. Journal of Educa-
tional Research, 38(1), 275-292. http://dx.doi.org/10.6018/rie.364581 

https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
https://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
http://www.oecd.org/education/2030/Preparing-humanityfor-cambio-e-inteligencia-artificial.pdf
http://www.oecd.org/education/2030-project/about/documents/E2030-MARCO-CONCEPTUAL-COMPETENCIAS-CLAVES-PARA-2030.pdf
http://www.oecd.org/education/2030-project/about/documents/E2030-MARCO-CONCEPTUAL-COMPETENCIAS-CLAVES-PARA-2030.pdf
http://www.oecd.org/education/2030-proyecto/contacto/Conceptual_learning_framework_Conceptual_papers.pdf
http://dx.doi.org/10.6018/rie.364581


32

Román, M. and Díez, E. (2008). Classroom curriculum design: Model T. Gateway 
to the Knowledge Society. Knowledge.

Rosenberg, M. B. (2015). Nonviolent Communication: A Language of Life. Puddle-
Dancer Press.

Ruiz-Corbella, M., and García-Gutiérrez, J. (2020). Service-Learning in digital 
learning scenarios: An innovative proposal in higher education. RIED. Revista 
Iberoamericana de Educación a Distancia, 23(1), pp. 183-198. http://dx.doi.
org/10.5944/ried.23.1.24391

Sammon, S. (2006). Making Jesus Christ known and loved. Marist Publications: 
Rome.

Sánchez, E. (2020). Homes of light. Circular. Marist Brothers. Rome.

Senge, P. (1990/2006). The Fifth Discipline: The Art and Practice of the Learning 
Organization. New York: Doubleday.

Senge, P. (2015), What is systems thinking? - Peter Senge explains systems thinking Ap-
proach and principles, http://www.mutualresponsibility.org/science/what-is-sys-
temsthinking-peter-senge-explica-sistemas-pensamiento-enfoque-y-principios

Severin, E. (2017). A new educational paradigm. Education and the City Journal, 
(32), 75-82. https://doi.org/10.36737/01230425.v0.n32.2017.1629 

Steinberg, L. (2017), “’Taking responsibility’ as a transformative competence in the 
OECD 2030 Learning Framework” from Future and Education and Skills 2030: 
Reflections on Transformative Competences 2030, OECD, https://www.oecd.
org/education/2030-proyecto/contacto/EDU-EDPC(2017)16-ANN5.pdf. 

Zubiri, X. (2004). Inteligencia sentiente. Tecnos.

http://www.mutualresponsibility.org/science/what-is-systemsthinking-peter-senge-explica-sistemas-pensamiento-enfoque-y-principios
http://www.mutualresponsibility.org/science/what-is-systemsthinking-peter-senge-explica-sistemas-pensamiento-enfoque-y-principios
https://doi.org/10.36737/01230425.v0.n32.2017.1629
https://www.oecd.org/education/2030-proyecto/contacto/EDU-EDPC(2017)16-ANN5.pdf
https://www.oecd.org/education/2030-proyecto/contacto/EDU-EDPC(2017)16-ANN5.pdf

